
 

 
WSSD ELA Learning Unit Template 

 

Title of Unit Module 2: Research to Build Knowledge and Teaching Others Grade Level 4 

Curriculum Area ELA Time Frame 4 cycles 

Developed By      J. Behney, Chapman, S. Viguers 

Desired Results  

Module Objectives 

 
At the end of this module, students will be able to independently use their learning to: 

 Integrate information from two texts on the same topic, determine a theme of a text from its details, as well as summarize the texts 

 Write narratives to develop real or imagined experiences or events while using technology to produce and publish writing with some guidance and support 

 Engage effectively in a range of collaborative discussions on grade level topics and texts, building on others' ideas and expressing their own clearly to tell a story or recount an 
experience in an organized manner 

 Speak clearly with adequate volume, appropriate pacing, and clear pronunciation while describing details to support main ideas or themes and differentiate between contexts that 
require formal English and informal situations 

 
 
 
 
In this module, students read various informational and literary texts related to a topic.  With an emphasis on making inferences, summarizing informational text, and basic research (note-
taking and pulling together information from a variety of texts), this module fosters students’ abilities to synthesize information from multiple sources and integrate research into their 
writing.  Students also participate in several critique experiences during the revision process as they write a research-based narrative that vividly describes the topic they investigated. 
 Academic vocabulary is filtered throughout the module where students are given multiple opportunities to engage in discussions. 

 
 

Content Standards for Balanced Literacy 

Reading Writing Speaking & Listening Foundational Skills 

Focus Standards: 
 
     

Text Connections (NF) 
CC.1.2.4.C -  
Explain events, procedures, ideas, 
or concepts in a text, including 
what happened and why, based 
on specific information in the text. 
 
Integrate Information (NF) 
CC.1.2.4.I -  
Integrate information from two 

Focus Standards: 
 

Focus Standards: 
 

Collaboration 
CC.1.5.4.A -  
Engage effectively in a range of 
collaborative discussions on grade 
level topics and texts, building on 
others’ ideas and expressing their 
own clearly. 
 
Presentation 
CC.1.5.4.D -  
Report on a topic or text, tell a 

Focus Standards: 
 
Phonics and Word Analysis 
CC.1.1.4.D –  
Know and apply grade level phonics and 
word analysis skills in decoding words. 

 Use combined knowledge of all 
letter-sound correspondences, 
syllabication patterns, and 
morphology to read accurately 
unfamiliar multisyllabic words. 

Important Standards: 
 

Key Learnings 

http://www.pdesas.org/Standard/StandardsBrowser#159881
http://www.pdesas.org/Standard/StandardsBrowser#159887
http://www.pdesas.org/Standard/StandardsBrowser#160184
http://www.pdesas.org/Standard/StandardsBrowser#160187
http://www.pdesas.org/Standard/StandardsBrowser#159812


 

texts on the same topic to 
demonstrate understanding of 
that topic. 
 
Theme/Summarize (L) 
CC.1.3.4.A –  
Determine a theme of a text from 
details in the text; summarize the 
text. 
 

Important Standards: 
 
Intentionally Blank 
 

Narrative 
CC.1.4.4.M -  
Write narratives to develop real or 
imagined experiences or events. 
 
Technology/Process 
CC.1.4.4.U -  
With some guidance and support, 
use technology, including the 
Internet, to produce and publish 
writing as well as to interact and 
collaborate with others; 
demonstrate sufficient command of 
keyboarding skills to type a 
minimum of one page in a single 
sitting. 
 
Writing Traits – Ideas/Organization 
CC.1.4.4.W -  
Recall relevant information from 
experiences or gather relevant 
information from print and digital 
sources; take notes and categorize 
information, and provide a list of 
sources. 
 
 

Important Standards: 
 

CC.1.4.4.X -  
Write routinely over extended time 
frames (time for research, 
reflection, and revision) and shorter 
time frames (a single sitting or a day 
or two) for a range of discipline-
specific tasks, purposes and 
audiences. 
 
CC.1.4.4.N 
Orient the reader by establishing a 
situation and introducing a narrator 
and/or characters. 
 
CC.1.4.4.R 
Demonstrate a grade- appropriate 
command of the conventions of 

story, or recount an experience in 
an organized manner, using 
appropriate facts and relevant, 
descriptive details to support main 
ideas or themes; speaking clearly 
with adequate volume, appropriate 
pacing, and clear pronunciation. 
 
CC.1.5.4.E -  
Differentiate between contexts 
that require formal English versus 
informal situations. 
 

  
 

Important Standards: 
 
CC.1.5.4.F 
Add audio recordings and visual displays to 
presentations when appropriate to 
enhance the development of main ideas or 
themes. 
 
CC.1.5.4.G 
Demonstrate command of the conventions 
of standard English when speaking, based 
on Grade 4 level and content. 
 

CC.1.1.4.E 
Read with accuracy and fluency to support 
comprehension. 

 Read on-level text with purpose 
and understanding.  

 Read on-level text orally with 
accuracy, appropriate rate, and expression 
on successive readings. 

 Use context to confirm or self- correct 
word recognition and understanding, 
rereading as necessary. 

http://www.pdesas.org/Standard/StandardsBrowser#159961
http://www.pdesas.org/Standard/StandardsBrowser#160113
http://www.pdesas.org/Standard/StandardsBrowser#160121
http://www.pdesas.org/Standard/StandardsBrowser#160123
http://www.pdesas.org/Standard/StandardsBrowser#160124
http://www.pdesas.org/Standard/StandardsBrowser#160189


 

standard English grammar, usage, 
capitalization, punctuation, and 
spelling. 
 
CC.1.4.4.S 
Draw evidence from literary or 
informational texts to support 
analysis, reflection, and research, 
applying grade-level reading 
standards for literature and 
informational texts. 
 
CC.1.4.4.V 
Conduct short research projects that 
build knowledge through 
investigation of different aspects of 
a topic. 

 

*Indicate eligible content standards by boldface print 
 
 

Misconceptions 
Students generally feel the knowledge they have about a topic or subject is correct and their 
personal experiences that are not always related to text can be very entrenched in student 
thinking. In addition, new experiences are interpreted through these erroneous 
understandings, thereby interfering with being able to correctly grasp new information. 
Some students believe that writing is an inborn talent: either you have it, or you do not. 
They believe that some people inherit a so-called writing gene, while others do not have this 
"gift" and will never be able to write well. 
 

Proper Conceptions 
Students should be able to ask and answer questions about the text and make inferences 
from text. This may or may not conform to students’ perceptions. Students should refer to 
text to support responses. 
Effective writers have multiple opportunities to practice and refine the craft of writing while 
understanding the process of writing. 

 

Essential Questions Vocabulary 

Enduring Understandings (Big Ideas)  

 
 

 
Theme 
Summarize 
Integrate information 
Relevant information 

Concepts 
Students will know… 

Skills/Competencies (I Can…) 
Students will be able to… 



 

 
 
 
Phonics and Word Recognition 
 
Analysis Across Texts 
 
Collaborative Discussion 
 
Diverse Media 
 
Focus for Writing 
 
Strategies 
 
Theme 
 
Vocabulary Acquisition and Use 
 
 
 

Reading Informational Text: 
I can explain events, ideas, or procedures from an informational text and use the text to support my 
explanation. CC.1.2.4.C 
I can combine (integrate) information from two texts on the same topic to demonstrate my 
understanding. CC.1.2.4.I 
 
Reading Literature: 
I can determine the theme of a piece of literature. CC1.3.4.A 
I can summarize a piece of literature. CC1.3.4.A 
 
Writing – Narrative 
I can write a real or imagined narrative piece where I establish a situation, and introduce a narrator 
and/or characters. CC1.4.4.M 
I can use digital tools to produce and publish my work. CC1.4.4.U 
I can use the internet to interact and collaborate with my peers on writing projects.  CC1.4.4.U 
I can demonstrate a command of keyboarding skills to type a page in one sitting. CC1.4.4.U 
I can use provided sources to find information, take notes on sources, and categorize my notes. 
CC1.4.4.W 
I can provide a list of sources used for a research project. CC1.4.4.W 
 
Speaking and Listening: 
I can prepare for a class discussion and participate by responding to things others say. CC.1.5.4.A 
I can follow agreed upon rules for class discussions and carry out my assigned roles. CC.1.5.4.A 
I can speak clearly and audibly while reporting on a topic or telling a story or experience in an 
organized manner. CC.1.5.4.D 
I can use formal English when appropriate to tasks and situations. CC.1.5.4.E 
 
Phonics/Word Analysis 
I can use my knowledge of letter-sound relationships, syllabication, roots and affixes to read words I 
don’t know.  CC1.1.4.D 
 
 

Assessment Evidence 

Formative Assessment  

 
Formative Assessments (arranged by standard area)  
Formative assessments offer examples of questions that relate to meeting the rigor of the standards. 
Questions related to standard CC.1.2.4.C- Explain events, procedures, ideas, or concepts in a text, including what happened and why, based on specific information in the text. • What caused the plant to grow? What 
information from the article supports your answer?  

 What is the effect of not getting enough sleep? What information from the article supports your answer?  

 Why is it important to sand the wood before it is painted? What information from the article supports your answer?  
Explain how the bird made its nest. What information from the article supports your explanation?  
Questions related to standard CC.1.2.4.I- Integrate information from two texts on the same topic to demonstrate understanding of that topic. 

 How does the diagram help the reader understand how a person breathes? Use examples from the diagram and the text to support your answer. 

 Explain how the chart helps the reader understand how the popularity of certain toys changes from year to year. Use examples from the chart and the text in your answer. 



 

 How does the diagram help the reader understand the directions? Use examples from the diagram and the text in your answer. 

 How does the graph contribute to the reader’s understanding of crop yields? Use examples from the graph and the text in your answer. 

 How does the timeline contribute to the reader’s understanding of the development of chewing gum? Use examples from the timeline and the text in your answer. 
Questions related to standard CC.1.3.4.A- Determine a theme of a text from details in the text; summarize the text. 

 What is the theme of _____ (text title)? What are the details in the story/drama/poem that help the reader determine this theme. 

 Summarize the story/drama/poem. What details from the story/drama/poem should be included in the summary? 

Summative Assessment 

 
Sample Performance Tasks - Literacy Design Collaborative 
Literacy Design Collaborative (LDC) template tasks are fill-in-the-blank “shells” built off the Common Core standards. They allow teachers to insert the text to be read, writing to be produced, and content to be 
addressed. When filled in, template tasks create high-quality student assignments that develop reading, writing, and thinking skills in the context of learning science, history, English, and other subjects. 
Grade 4 Elementary LDC Task Template – Informational/Explanatory 
(Insert optional question) After reading __________ (literary or informational text/s), write a/n ___________ (product) in which you explain (content). Give _______ (an, several, or a number) examples from ______ 
(text/s) to support your discussion. 
Grade 4 Elementary LDC ELA Task Example 
After reading several informational texts and conducting web-based research about the Titanic, write an historical fiction narrative in which you imagine yourself as a survivor of the tragedy. 
Titanic is a suggested topic chosen for its historical importance.  Other topic suggestions: Gettysburg, Native Americans, William Penn, Valley Forge, and Revolution 
GRADE 4 Module 2 Multiple Choice.docx 
LDC Template Task Collection for Elementary Grades 4-5: http://www.literacydesigncollaborative.org/wp-content/uploads/2012/10/LDC-Elementary-Template-Tasks-v1.pdf 
Stories and Poetry 

 Students explain the selfish behavior by Mary and make inferences regarding the impact of the cholera outbreak in Frances Hodgson Burnett’s The Secret Garden by explicitly referring to details and examples 
from the test. (RL.4.1) 

 Students describe how the narrator’s point of view in Walter Farley’s The Black Stallion influences how events are described and how the reader perceives the character of Alexander Ramsey, Jr. (RL.5.6)  

Best Instructional Practices 

Reader’s Workshop 
     Read Aloud 
     Shared Reading 
     Guided Reading 
     Away from Teacher Activities 
     Independent Reading 
     Word Study 
      
Writer’s Workshop 
     Write every day for a variety of purposes 
     Use of Mentor Text to teach craft and organization 
     Use of Formative Assessment to inform instruction 
 Activating Strategies 
Extended Thinking 
Summarizing 
Vocabulary in Context 
Advance Organizers 
Non-verbal Representation     
Integration of Webb’s Depth 
Integration of 21

st
 Century Skills  

http://websites.pdesas.org/jennifer_smith/2013/10/31/528496/file.aspx
http://www.literacydesigncollaborative.org/wp-content/uploads/2012/10/LDC-Elementary-Template-Tasks-v1.pdf
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FActivating%20Strategies&
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FExtended%20Thinking&
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FSummarizing&
http://curriculum.wssd.k12.pa.us/Best%20Practices/Vocabulary/Marzano_Vocab.pdf
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FAdvanced%20Organizers&
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FNon%2Dverbal%20Representation&View=%7B284F0921%2DA088%2D46A9%2D944D%2DAC9D37920AD6%7D
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FWebb%27s%20Depth&
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2F21st%20Century%20Skills&


 

Reading and writing across disciplines  
 Rigor and Relevance     
 

 

 

Resources 

Student Teacher 

 Leveled readers 

 Trade books 

 Reading Works  

 Study Island (website) 

 Tweentribune (website) 

 Tumble Books (website) 

 We Give Books (website) 

 Scholastic for Kids (website) 
 

(Suggested Module/Unit) 

 The Café Book 

 Is That a Fact? 

 Nonfiction Mentor Texts 

 (See Above Best Instructional Practices) 

 Learnzillion (website) 

 The Comprehension Toolkit  
 

 

 
From:  Wiggins, Grant and J. Mc Tighe. (1998). Understanding by Design, Association for Supervision and Curriculum Development  
ISBN # 0-87120-313-8 (ppk) 

http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FLiteracy%20Across%20Disciplines&
http://curriculum.wssd.k12.pa.us/Best%20Practices/Forms/AllItems.aspx?RootFolder=%2FBest%20Practices%2FRigor%20and%20Relevance&

